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ABSTRACT 

Desriani, F. (2025). The correlation between students’ vocabulary mastery and their 

reading comprehension in learning english of the elevent grade students of 

SMA N 11 Jambi City. Thesis. English Language Education Program. Faculty 

of Teacher Treaining and Educational Sciences. University of Batanghari 

Jambi. First Advisor: Dr. Suyadi S.Pd M.A. Second Advisor: Siti Aisyah, 

M.Pd. 

 

One of the important abilities in learning English is reading. Reading 

comprehension is a fundamental skill in education, crucial for understanding and 

interpreting text across subjects. On this research, the researcher wants to find out 

whether there is correlation between students vocabulary mastery and their reading 

comprehension in  learning English, especially at SMA N 11 Jambi. This research 

investigates the relationship between vocabulary mastery and reading comprehension 

abilities among students at SMA 11 Jambi City. This research used Quantitative Method 

and using Pearson Correlation Coefficient as data analysis result. The population in this 

research is all of eleventh grade students at SMA N 11 Jambi City and took 35 students 

as sample on this research. The technique that used in this research to collect the data  

was distributed the test about vocabulary and reading. From the research results, the 

researcher found that there was a correlation between the two variables and reached 

0.892. According to the Pearson Correlation Coefficient guidelines, these results prove 

that the correlation between the two variables is a strong positive correlation. The 

conclusion that can be drawn from this study is that vocabulary has a very strong 

correlation with reading. Not only with reading, but with vocabulary, students can also 

master 3 other skills in learning English, namely speaking, listening, and writing. 
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CHAPTER I 

INTRODUCTION 

 

In this chapter, the researcher explained about the research's background, 

identification of problem, limitation of problem and purpose, as well as key 

terms of the research.  

1.1 Background  

Learning a foreign language is one of the best first steps to communicating 

with others internationally. English subject in Indonesian schools were designed to 

help students improve their oral and writing communication skill. Recognizing the 

importance of English in this globalized period in order to improve the four 

language abilities of reading, speaking, writing, and listening. However, it cannot 

be denied that the students' English evaluation results did not satisfy both the 

teacher and the students themselves. Some experts have attempted to identify the 

elements that contributed to the student evaluation's poor performance.  

One of the important abilities in learning English is reading. Reading 

comprehension is a fundamental skill in education, crucial for understanding and 

interpreting text across subjects. One of the key factors influencing reading 

comprehension is vocabulary knowledge. Vocabulary, defined as the collection of 

words known and used by individuals, plays a significant role in how well students 

understand and engage with written material.  

As stated by Laddoo (2007), reading forces the reader’s brain cells to work 

on a regular basis as this will keep the reader sharper and smarter.  Even though 
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some information can be obtained without reading, for example by listening to 

teacher, seminar, radio, television etc, but by reading someone may get wider 

information than listening. For example, someone who reads a newspaper will get 

more information than someone who watches news on television. Areader can read 

the text again when he/she forgets or tries to get detailed information, while a 

listener cannot. This is supported by Willis (2008) who states that by reading, 

someone can find the information he/she needs with specific information. In order 

to gain specific information, students at school should be taught how to read 

effectively and efficiently, such as making prediction about what will happen 

(Klingner, Vaughn and Boardman, 2007). 

Students who has a restricted vocabulary will also have a limited 

understanding when it comes to speaking, reading, listening, and writing. 

According to Widyaningsih (2006), if you are already interested in words 

(vocabulary), using them can improve your reading, writing, speaking, and 

thinking. The correlation between a students vocabulary competency and their 

ability to interpret written texts has long been a topic of discussion in the 

educational industry. Understanding this relationship is critical for educators and 

curriculum designers who want to create successful techniques for improving 

students' language skills. 

A vocabulary is frequently seen as a strong foundation for language 

competency since it allows people to convey their thoughts and ideas more 

precisely and absorb complex texts more easily. In contrast, a vocabulary might 

impede comprehension and intellectual growth. Reading comprehension, on the 
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other hand, refers to the capacity to extract meaning from written material. It 

involves a combination of skills such as decoding words, understanding sentence 

structures, and making inferences based on context. Proficiency in reading 

comprehension is not only integral for academic success but also for critical 

thinking, information processing, and overall cognitive development. 

Reading Comprehension is influence by several factors. According to Smith 

(2008)Adept at comprehnding a text can be impacted by fluent andaccurate word 

reading skills, oral  language  skills (vocabulary  and  linguistic  comprehension),  

level  of  factual  and conceptual knowledge, skils and cognitive strategies that aim 

to improvecomprehension, motivation to understand and interest in assigment and 

material. In  addition,  vocabulary  mastery  is  also  one  of  the  factors  that  can  

influence students’  reading  comprehension.  Vocabulary  is  the  only  component  

in  speaking  and reading Schmitt  (1997).  It  means  vocabulary  is  an  important  

component to  improve  the use  of   language   in  speaking  and  reading.  

Vocabulary   mastery  can   help  students understand what they are reading because 

if students have a lot of vocabulary knowledge, it  will  certainly be  easy  for  

students to  understand the  meaning  of the  text that they  are reading. 

Reading comprehension and vocabulary mastery have a strong relationship. 

It is in line with Sedita (2005) who states that vocabulary knowledge is crucial in 

reading comprehension and determining how well students are in comprehending 

the texts. Other studies, on the other hand, contend that, while vocabulary is 

definitely crucial, other elements like as understanding tactics and previous 

knowledge may also play important roles. Furthermore, the effect of vocabulary 
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education approaches on reading comprehension should be investigated. The 

strength of the association between vocabulary mastery and reading comprehension 

may be influenced by pedagogical approaches such as explicit vocabulary training, 

contextual learning, and immersive language experiences. 

It is essential for educators to understand the complex relationship between 

reading comprehension and vocabulary knowledge in order to offer targeted 

interventions for difficult students. Furthermore, the knowledge gained from this 

research can be applied to curriculum design, instructional methodologies, and 

assessment techniques, which will ultimately improve academic achievement and 

language learning for a variety of student populations. Consequently, a thorough 

analysis of this link has significance for the field of education in addition to being 

academically meaningful. 

Based on the fact that vocabulary plays a role in reading, it was demonstrated 

that they have a close correlation. To obtain empirical data, the researcher will 

organize the test to demonstrate the impact of students' vocabulary mastery and 

reading comprehension ability in learning English. The researcher attempted to find 

out the answer to how the students vocabulary in learning English, how the students 

reading comprehension in learning English, and whether there is any correlation 

between the students vocabulary mastery and their reading comprehension in 

learning English at SMA N 11 Jambi City by obtaining grades. 
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1.2 Identification of The Problem 

1) Students have limited vocabulary  

2) Students have difficulties when reading in vocabulary. 

3) Students do not understand the meaning of the text in English. 

4) Students do not have interest in learning English due to lack of vocabulary. 

1.3 Limitation of The Problem  

In this study, the problem is on students’ Vocabulary. Based on the 

background of the problem, this research focused on how researcher going to find 

out whether there is correlation between students’ vocabulary and their reading 

comprehension in English like how it must be on eleventh grade students. 

1.4 Formulation of The Problem 

Based on the limitation of the problem above, the formula in this research is, 

“Is there any correlation between the students’ vocabulary mastery and their reading 

comprehension ability in learning English at SMAN 11 Jambi City?”. 

1.5 Purpose of The Problem  

Based on the formulation above, the purpose of this study is to find out 

whether there is a correlation between students' vocabulary mastery and reading 

comprehension abilities when learning English at SMAN 11 Jambi City. 

1.6 Significance of The Research  

1) Theoretically  

The results of the research to find out the correlation between those variables. 

The findings showed that there was a strong correlation between students’ 

vocabulary mastery and their reading comprehension. 
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2) Practically  

The results of this research provide English teachers valuable advice on how 

to educate their students to improve their English words. However, for the students, 

the study results directly impact their ability to read and write in English as well as 

their exam performance. 

3) For Teachers 

The findings of the research provide understanding of correlation between 

students’ vocabulary mastery and their reading comprehension. For instance, it is 

true that there is any correlation between students’ vocabulary mastery and their 

reading comprehension. 

4) Future Researcher  

Writer hopes this research will aid future researchers who may have the same 

issue in a greater scope and larger samples that may be utilized as references for 

your study to bring some essential information or future references. 

1.7 Definition of Key Terms 

To straighten up any misunderstanding about the research's title, some 

terms—like reading and vocabulary—would be specified. The following 

terminology is used to make sure that readers understand the research and to reduce 

misunderstandings. 

1. Vocabulary is an important aspect of language, as it appears in every language 

skill including listening, speaking, reading, and writing skills, (Wardani, 2015). 

In addition, the skills required are matched with the way students read words 

in the form of questions and answers. 
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2. Mastery is a construct that cannot be observed directly but can be inferred from 

observable performance on a set of items or tasks related to a particular 

concept, skill, or subject. The Oxford English Dictionary defines mastery as a 

comprehensive knowledge or skill in a particular subject or activity. 

3. Reading comprehension is a reading activity and such relies for its success 

upon the level of intelligence of the readers, his or her speed of thinking and 

ability detect relationship. According to William Grabe (2009), reading 

comprehension is critically dependent on the reader's fluency in identifying 

printed words, as reflected in the reader's accuracy. 
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CHAPTER II 

REVIEW OF THE RELATED LITERATURE 

  

This chapter featured the specifics of previous research on reading 

comprehension, vocabulary mastery, and specific theories related to variables, 

conceptual frameworks, and hypothesis. 

2.1 Theories of Reading Comprehension 

Reading is one of the important language skills. By reading, people may get 

a lot of information. Reading makes someone smarter and creative. Reading 

regularly stimulates the reader's brain cells, according to Laddoo (2007), making 

them smarter and sharper. While there are ways to learn without reading, such as 

through listening to lectures, radio, television, and teacher explanations, reading can 

provide access to a greater amount of information than listening alone. For instance, 

reading a newspaper provide you with more information than watching the news on 

TV. Listeners cannot reread a text that they have read if they forget something or 

wish to review it in greater detail. Willis (2008) provides support for this by stating 

that specific information can be found through reading. 

In relation to the definitions of reading, Edhita G. Simanjuntak (1989:14) 

defines that reading are the meaningful interpretation of printed or written verbal 

symbols. This is so as supported by Willis (2008) who states that by reading, 

someone can find the specific information he needs specific information. In the case 

of helping the students to understand the text without understanding all the 

vocabulary items available in the text is by finding key words. 
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Apriani (2011), states that comprehension is the process that lets readers 

create meaning while engaging with texts, or after doing so. This process involves 

a combination of the reader's relationship with the text, information in the text, past 

knowledge and experience, and immediate, remembered, or anticipated social 

interaction and communication.  

According to (Nunan, 1999), analyzing is a brain that entails making sense of 

and deriving that means from printed words. It is a complicated motion that includes 

the perception and thinking of both the reader and the writer. According to Madox 

(1963) cited in Aprillia (2019) that reading is the most important single skill in 

study. It means, the curriculum indicated that the main focus is on reading ability, 

since it is assumed that the learning of reading in a second or foreign language is a 

main concern. 

The definitions above indicate that comprehension is reached when readers 

successfully apply knowledge derived from a text and restructure it to become a 

new understanding for them. Day and Park (2005) also describe several types of 

comprehension, as follows: 

1. Literal Comprehension 

Literal comprehension occurs at the surface level when a reader/viewer 

acknowledges what they can see and hear. The details are stated and clear for 

anyone to identify. Literal comprehension is often referred to as ‘on the page’ or 

‘right there’ comprehension. This is the simplest form of comprehension. 
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2. Inferential Comprehension 

Inferential comprehension requires the reader/viewer to draw on their prior 

knowledge of a topic and identify relevant text clues (words, images, sounds) to 

make an inference. Inferential comprehension is often referred to as ‘between the 

lines’ or ‘think and search’ comprehension. This level of comprehension requires 

more skill but can be achieved by young children (van den Brock, Kindeou, Kremer, 

Lynch, Butler, White and Pugzles Lorch, 2005). 

3. Reorganization 

Reorganization is based on a literal understanding of the text; students must 

use information from various parts of the text and combine them for additional 

understanding. 

4. Predictive Comprehension 

Making predictions is a crucial reading technique. Using titles, headings, 

images, and diagrams from the text, students can use this strategy to predict what 

will happen in the story (Bailey, 2015). Based on what they already know, students 

make predictions about what will happen next in the text. Students are encouraged 

to actively plan ahead and pose questions when they predict. Additionally, it enables 

students to engage with the text, draw connections between what they read, and 

comprehend the story more fully. 
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5. Evaluative Comprehension 

In order to demonstrate evaluative comprehension, readers must think 

critically about the ideas presented in the text and consider their own opinions and 

beliefs. At this point, the reader must defend their beliefs, present evidence in 

support of a specific viewpoint, evaluate the content critically, and ascertain the 

author's stance. Often referred to as "beyond the text," evaluative comprehension 

involves "big picture" understanding. Frequently, there is an explanation for 

thinking a certain way rather than a right or wrong response. 

6. Appreciative or personal comprehension 

The appreciative level of comprehension is appropriate here as it requires 

reading beyond the lines and involves recognizing the author's philosophy and the 

purpose of the reading material.  The philosophies are not explicitly stated, but are 

implicit in the text and involve an emotional response and reflection on the reading 

material. A reader who reaches an appreciative level of comprehension has carefully 

analyzed the context, fully understood the reading material's literal meaning, and is 

able to apply the concepts learned to situations that are similar to or occur in real 

life. 

According to Caverly and Peterson (1996), readers must understand the key 

words in the text in order to comprehend it. This will enable readers to understand 

the meaning behind obscure words. However, according to McEntire (2003, p. 29), 

when students encounter unfamiliar words, they don't have to look up every word 

in the text; instead, they can frequently identify new words by using the context. 



12 
 

 

2.1.2 Aims of Reading 

A person may read for many purposes and that purpose helps understand more 

what is read by people. If students was reading for pleasure or reading for pure 

recreation and enjoyment, they may read either quickly or slowly based on the way 

they likes or feels. But if the students was reading for study or information such 

news, science or some line, which were the part of his study or assignment it does 

very slowly and carefully and generally the aim of reading is to find some 

information from the text. 

Reading's purpose is to help the learner understand the written language. In 

other words, how does the learner interpret the writer's symbols. The reader's main 

purpose is to uncover the author's intended message. 

2.1.3 Kinds of Reading 

According to Hikmawati (2008: 12) that reading is classified into 

two kinds, they were: 

a. Silent Reading 

When we read books, newspapers, road signs, etc., we typically read them 

silently, which required us to pay attention to silence and understand what it means. 

We could increase our comprehension in silence by starting with short reading 

passages and asking questions about the next word. 

b. Reading Aloud 

Reading aloud was a completely different activity. Its purposes were not only 

to understand a text, but also to convey the information someone. Reading aloud 
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was very useful. Reading aloud was important thing to do in reading process where 

the students who know as the reader were required to read.  

2.1.4 The Strategy Learning Reading Comprehension 

Successful readers give a significant amount of time to their reading. As a 

result, a successful reader learns basic reading skills, in the following there are some 

skills that can be used in comprehending a text. According to Yaltes (1982) who 

stated that here were some points to keep in mind: 

a. Skimming 

Skimming allows readers to quickly get an understanding of a text and decide 

if it contains relevant information (Famelia et al., 2022). Skimming can also 

help readers get a key idea (Marliasari, 2017).  

b. Scanning 

Scanning allows readers to quickly locate a specific fact, date, name, or word 

in a text without having to read or understand the entire piece (Fauzi, 2018). 

In this case, the readers may require that factor word later to respond to a 

question or to provide specific information. 

c. Critical reading 

Critical reading is defined as a thinking process that is enhanced by using 

more constructive language and clarifying concepts through discussion and 

questioning (Hafner, 1974). In contrast, Maker (1986) defines critical reading 

as making decisions about what we read and determining what is credible and 

what is not.  
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d. Extensive Reading 

Extensive reading aims to improve comprehension and enjoyment of reading. 

Teachers who encourage extensive reading often set up an open library in the 

classroom or school library where students can choose from a variety of 

materials. Teachers provided clear instructions and facilitated student 

interviews using prompts. 

2.2 Theories of Vocabulary 

The list of terms that a person knows and can use in a given language is 

referred to as their vocabulary. It refers to all of the words and phrases that an 

individual knows, recognizes, and can use effectively in both spoken and written 

communication. Effective communication, comprehension, and expression all 

depend on having a large enough vocabulary, which is a fundamental aspect of 

language ability. According to Alizadeh (2016) states that most of the people define 

a vocabulary as an knowledge of a phrase and which means of the phrase, or that 

the vocabulary is a set of words and their meanings organized in alphabetical order. 

Besides that, Furqon (2013) defined that gaining knowledge of vocabulary is not 

best spotting the phrases and its which means, but additionally knowledge the 

phrases’ sound and how phrases used in sentence context. 

Laufer (1997:54) states that vocabulary learning is at the heart of language 

learning and language use. In fact, it is what makes the essence of a language. 

Without vocabularies, speakers cannot convey the meaning and communicate with 

each other in a particular language. According to Cameron (2001) described 

vocabulary as a list of phrases and words with definitions arranged alphabetically. 
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However, Linse (2006) claims that a person's vocabulary is the collection of terms 

that they are familiar with. On the other hand, Nation and Newton (1997) state that, 

vocabulary is the knowledge of words and the meaning of a phrase. In addition to 

knowing the words and meaning of a sentence, vocabulary also understands how 

the words are employed in the sentence and how the sentence sounds.  

Which is defined by Hornby (2000) as all the words in a particular language 

or “A list or collection of words and phrases usually alphabetically arranged and 

explained or define” (Merriam, 2003), is one of most fundamental components of 

language. Without vocabulary mastery, nobody can communicate through 

language. To show the essence of vocabulary in a language, Hammer (2002) 

emphasized that, "without grammar very little can be conveyed, without 

vocabulary, nothing can be conveyed." In line with this, Napa (2005) stated that 

there is no language without using words. 

Millelr and Gildela (1987) asselrt that beling ablel tol re lcolgnizel a wolrd by sight 

and solund, as welll as beling ablel tol relcolgnizel a wolrd by sight and its dictiolnary 

de lfinitioln, arel nolt thel samel as beling ablel tol colrre lctly usel a wolrd and knolwing it as 

it is use ld in variolus colnte lxts. Volcabulary is olne l colmpolne lnt that is velry impolrtant 

folr colmmunicating olr lelarning Elnglish. Accolrding tol David Wilkins (1972), 

lelarning volcabulary is velry impolrtant, hel said that witholut grammar thelrel woluld be l 

“velry littlel” tol say tol olthelrs, while l witholut volcabulary “nolthing” woluld bel said tol 

olthelrs 

Accolrding tol Lelhr (2004), volcabulary is the l undelrstanding olf wolrds and thelir 

melanings in bolth writteln and spolkeln languagel, as we lll as in bolth prolductivel and 
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re lcelptivel folrms. Folr solme lolne l lelarning a languagel, having a golold unde lrstanding olf 

volcabulary is nelelde ld folr spe laking, writing, listelning, and re lading. If a folrelign 

languagel stude lnt has a golold volcabulary, the ly will bel able l tol writel with e lase l, spe lak 

with accuracy and fluelncy, and undelrstand what thely re lad olr helar. Abolvel all, it is 

impolrtant folr thelm tol havel thel ability folr using it colrre lctly. In line with the above 

opinion, Suyadi (2024) states that without mastering vocabulary speaking ability of 

the senior high school students can be improved. 

Lelarning a folrelign languagel is typically elasie lr folr solmelolne l with a largel 

volcabulary. A lelarnelr whol studiels a folrelign languagel intelnsive lly nelelds tol belcolmel 

familiar with its volcabulary.  

Wallacel (1982) melntiolns twol impolrtancels olf volcabulary: 

a. Thelre l arel twol typels olf languagel: writteln and spolkeln, and bolth delpe lnd oln 

volcabulary folr thelir functiolning. 

b. Olne l olf the l ke ly colmpolne lnts olf languagel pro lficielncy is volcabulary. In turn, 

volcabulary is nolt olnly ne lcelssary folr introlductioln but alsol folr prolductioln 

whe ln lelarning Elnglish as a selcolnd language l. 

Furthe lrmolre l, Lelhr and Olsbolrn (2001) e lxplain twol kinds olf volcabulary 

de lscriptioln as folllolw: 

First, wolrds colmel in twol folrms, olral and print. 

a. Wolrds that arel re lcolgnizeld and use ld in spe laking and listelning arel includeld in 

olral volcabulary. 

b. Wolrds that arel knolwn and use ld in re lading and writing arel includeld in print 

volcabulary. 
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Second, wolrd knolwle ldge l is colmpolse ld olf twol folrms, re lcelptivel and prolductivel. 

a. Re lcelptivel volcabulary includels wolrds that arel re lcolgnizeld whe ln we l helar olr se lel 

thelm. It is a way tol colmprelhe lnd passive l volcabulary whe ln relading and 

he laring. 

b. Prolductivel Volcabulary is a wolrd that wel can relcolgnizel whe ln wel writel olr 

spe lak. It is an activel skill that is applield tol writing and spelaking. 

2.2.1 Teaching Vocabulary 

Thelre l arel variolus ways tol delfinel elducatioln. "Telaching is thel prolcelss olf giving 

so lme lolnel knolwle ldge l that will causel his stude lnts tol knolw olr tol be l able l tol do l 

so lme lthing," accolrding tol Holrnby. Furthe lrmolrel, accolrding tol Ne lwtoln, telaching is a 

skill that relquirels the l ability tol he llp stude lnts lelarn thel targe lt languagel colmpeltelntly 

in olrdelr folr the lm tol be lcolmel in languagel and tol colmmunicatel e lffelctivel. This ability 

is acquireld throlugh relle lvant thelolrie ls and practicel. Telaching is thel prolce lss olf 

imparting knolwle ldgel tol solme lolnel olr stude lnts in olrde lr tol e lnablel thelm tol knolw olr 

pe lrfolrm an actioln in thel targelt languagel, as me lntiolne ld in thel delfinitioln abolvel. 

Volcabulary has bolth print and spele lch folrms. Be lginning reladelrs use l the lir 

knolwle ldgel olf thel spolkeln folrm olf a wolrd tol relcolgnizel thel print velrsio ln olf that samel 

wolrd. Wolrds are l addeld tol stude lnts’ re lpelrtolirel by bolth olrganically making 

infelre lncels tol crelatel thel melaning olf nelw wolrds and throlugh instructioln that telachels 

spe lcific wolrds and wolrd-melaning stratelgie ls. 

A strolng vo lcabulary is vital tol colmprelhe lnsioln and e lnhancels flue lncy. Wheln 

stude lnts match telxt tol wolrds thely havel lelarneld throlugh listelning and spelaking, it 

be lcolme ls elasielr to l relad fluelntly; if a wolrd thely arel relading is nolt in thelir spolke ln 
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lelxicoln, that wolrd will intelrrupt thelir relading. That nelw wolrd must bel lelarneld, in 

bolth folrm and melaning, belfolre l it can bel adde ld tol the lir volcabulary. 

Stude lnts sho luld find volcabulary instructioln e lngaging and elntelrtaining. Thel 

golal is folr stude lnts tol find it elasie lr tol re lmelmbe lr thel ne lw wolrds. In this situatioln, 

E lnglish telachelrs sholuld te lach volcabulary tol stude lnts using an elffelctivel telaching 

melthold. Accolrding tol Richard, "lelarne lrs fre lquelntly achielve l lelss than thelir poltelntial 

witholut an elxtelnsive l volcabulary and strate lgiels folr acquiring nelw volcabulary." 

Accolrding tol Rubin “telachelrs alsol he llp awake ln and advancel thelir awarelne lss 

in studelnt by hellping thelm acquirel thel tololl in additioln tol thel dictiolnary tol e lxpand 

thelir volcabulary”. In olrdelr that thel stude lnts can lelarn and acquirel thel nelw 

volcabulary itelms which latelr may bel use ld in thelir colmmunicatioln, thel telachelr 

sholuld pre lse lnt thelm in such a way that thely can be l elasily unde lrstolold by the l lelarne lrs. 

Molre lolve lr, lelarnelrs ne le ld tol bel taught stratelgiels folr infelrring wolrds frolm 

co lntelxt as we lll as tholse l which can hellp lelarnelrs re ltain thel me laning olf wolrds the ly 

havel e lncolunte lreld. Olnce l nelw wolrds are l introlduceld, stude lnts must bel elncolurageld tol 

use l thelse l wolrds as olfteln as polssiblel. Wheln thely arel elncoluntelre ld in print, thel wolrds 

sholuld bel nolteld and shareld. Thel lelarning circlel is clolse ld whe ln studelnts re lcolgnizel 

and discuss wolrds in print that thely had bele ln introlduceld in class. In additioln, Salelh 

statels that “a nelw volcabulary itelms can be l pre lse lnteld by me lans olf prolps, re lality, 

picturels, de lmolnstratioln, knolwn wo lrds (circumlolcutioln), olr translatioln.” 

2.3 Correlation Between Reading Comprehension and Vocabulary Mastery 

Many e lxpelrts have l discusse ld the l re llatiolnship be ltwe le ln relading 

co lmprelhe lnsioln and volcabulary mastelry. Accolrding tol Hirsch (2003), that knolwing 
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at lelast 90% olf thel wolrds in a telxt allolws thel re ladelr tol gelt thel main idela frolm thel 

re lading and colrre lctly guelss what many unfamiliar wolrds me lan, which hellps thelm 

lelarn ne lw wolrds. 

Role lhrig and Guol (2011) e lxplain that volcabulary knolwle ldge l is thel olnel olf thel 

majolr factolrs that influelnce l relading colmpre lhelnsioln. It was alsol suppolrte ld by Se ldita 

(2005) whol stateld that volcabulary knolwle ldge l is crucial in relading colmprelhelnsioln 

and delte lrmining holw golold thel stude lnts we lrel in colmprelhelnding thel te lxts. 

Volcabulary and relading cannolt be l se lparateld, belcause l bolth olf the lm 

re laltel tol elach olthe lr. As thel re lse larchelr elxplain belfolre l, by having and mastelring 

volcabulary it will knolw the l me laning olf volcabulary in thel colnte lxt. It can alsol he llp 

to l avolid making mistakel in undelrstanding. Volcabulary was velry impolrtant tol 

re lading colmrelhe lnsioln. Relade lrs cannolt unde lrstand what thely we lrel re lading witholut 

knolwing what molst olf the l wolrd melan. As thel childreln lelarn tol relad molre l advanceld 

telxts, the ly must le larn thel me laning olf the l ne lw wolrds that arel nolt part olf the lir olral 

volcabulary. 

2.4 Previous Studies 

This re lse larch includels a de lscriptioln olf the l re llatiolnship be ltwele ln thel re lse larch 

and prelviolus re lse larch. This rellatiolnship can takel thel folrm olf de lelpe lning, elxpanding 

olr e lxtelnding what has beleln prolduce ld olr colntinuing thel re lsult olf prelviolus re lse larch. 

Re llelvant relse larch in this relse larch is as folllolws: 

Thel re lse larch by Gatolt Subroltol (2022) e lntitleld “Stude lnts’ Volcabulary Mastelry 

and Thelir Relading Colmprelhelnsio ln”. The l olbje lctivel olf this relse larch is tol ol find 

whe lthelr olr nolt thelre l is a rellatiolnship beltwe leln vo lcabulary mastelry and relading 
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co lmprelhe lnsioln. Thel Pe larsoln's Prolduct Molme lnt Colrre llatioln Cole lfficielnt was 

e lmplolye ld tol analyzel thel data oln this relse larch. Thel relsult oln thel telst, thel re lse larchelr 

folund thel colrrellatioln colelfficielnt variablel olf mastelry olf volcabulary and relading 

co lmprelhe lnsioln was 0.473 baseld oln the l data olbtaineld by thel relse larchelr. Thel 

co lrrellatioln cole lfficielnt was 0.473, which is placeld be ltwele ln 0.400.0.600 was sele ln in 

thel tablel. The l colrrellatioln is molde lratel colrre llatioln. As a re lsult, Hol is re lfuse ld but Ha 

is accelpteld. It is co lncludeld frolm thel findings olf this study that thelre l is a re llatiolnship 

be ltwele ln volcabulary mastelry and re lading colmpre lhelnsioln the l majolrity olf 

participants pelrfolrmeld we lll oln thel volcabulary mastelry and re lading colmpre lhelnsioln 

asse lssme lnts, It melans that whilel lelarning E lnglish, participants can elnhancel thelir 

volcabulary prolficielncy and re lading colmpre lhelnsioln. In additioln, thelre l is a 0.473% 

assolciatioln beltwe leln re lading colmprelhe lnsioln and volcabulary mastelry arel 

inelxtricably linkeld. 

Thel relse larch frolm Nadya Aprilia (2019) e lntitleld “Thel Colrre llatioln Be ltwele ln 

Stude lnts’ Volcabulary Mastelry and Thelir Re lading Colmprelhe lnsioln in De lscriptivel 

Te lxt at Statel Se lnio lr High Scholll 2 Pe lkanbaru”. Sol, this relse larch was aimeld tol find 

olut thel colrrellatioln beltwe le ln studelnts’ volcabulary mastelry and thelir relading 

co lmprelhe lnsioln in delscriptivel telxt at State l Se lniolr High Schololl 2 Pe lkanbaru. Thel 

re lse larchelr use ld twol telsts in colllelcting thel data folr this relse larch: volcabulary telst and 

re lading colmprelhe lnsioln telst. Tol colllelct thel data, thel re lse larchelr use ld multiplel cholicel 

telst. By using prolduct molmelnt folrmula throlugh SPSS 21.0 in analyzing thel data, 

thel me lan scolre l olf stude lnts’ volcabulary mastelry was 80 catelgolrizeld as ve lry golold 

lelve ll. Oln the l olthelr hand, the l melan scolre l olf stude lnts’ relading colmprelhelnsioln was 
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76 catelgolrizeld as golold le lvell. Thel re lsult olf this data analysis is sholwn that rolbse lrve ld 

is 0.440. With delgre lel olf significancel 5%, thel sco lre l olf rtablel olbtaineld is 0.279, 

thelre lfolre l, rolbse lrve ld > rtablel (0.440 > 0.279); it melans that Ha was accelpteld, olr 

thelre l is a significant colrrellatioln. Thel writelr also l folund that 19.36% studelnts’ 

re lading colmprelhelnsioln olf the l telnth gradel stude lnts at Statel Se lniolr High Schololl 2 

Pe lkanbaru influelnceld by thelir volcabulary mastelry. Theln, the l olthe lr 80.64% was 

influelnceld by olthe lr factolrs. 

Thel re lse larch by Elnglish Colmmunity Jolurnal elntitleld “Thel Colrre llatioln 

Be ltwele ln Volcabulary Mastelry and Relading Colmprelhe lnsioln olf thel Se lve lnth Gradel 

Stude lnts”. This study folcuse ld oln find olut whe lthelr olr nolt thelrel was colrre llatioln 

be ltwele ln volcabulary mastelry and re lading colmprelhe lnsioln, amolng 35 stude lnts olf 

se lve lnth gradelrs olf juniolr high scho loll. The l data was colllelcteld by dolcumelntasi and 

telst and analyzeld by using Pelarsoln Prolduct Molme lnt SPSS 20. Baseld oln thel data 

analysis, thel re lsult indicateld that thel colrre llatioln be ltwe leln volcabulary mastelry and 

re lading colmprelhe lnsioln (rxy) was 0.655 highelr than r-tablel 0.373. Thel relse larchelrs 

use ld telst as thel telchniquel tol colllelct thel data olf this relse larch. Te lst use ld tol melasurel 

stude lnts’ volcabulary mastelry and relading colmprelhe lnsioln. Thel relse larchelrs use ld 

volcabulary telst tol melasurel stude lnts’ volcabulary mastelry.  

Base ld oln thel pre lviolus studie ls abolve l, relse larchelrs use ld the l samel variablel as 

pre lviolus studie ls. Me lanwhilel, the l diffelre lnce l beltwe le ln thel re lse larchelr’s olwn titlel and 

pre lviolus re lse larch is that thel re lse larchelr carrield olut in a diffe lre lnt placel and diffe lre lnt 

polpulatioln and sampe ll colmpareld the l pre lviolus olne l. The l re lse larchelrs alsol using 
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quantitativel de lsign as a relse larch delsign. Relse larchelrs use l a telst folr thel relse larch 

instrumelnt. 

 

2.5 Conceptual Framework 

Figure 1 

 

 

    

 

 

Thel colncelptual framelwolrk was a picture l that dolne l by re lse larchelr. Thel 

re lse larchelr folcuse ld oln colrre llatioln beltwe le ln volcabulary and thelir relading 

co lmprelhe lnsioln folr e lspe lcially at gradel X1 F9. The l relse larchelr gave a telst tol thel 

stude lnts, 20 multiplel cholicel and 20 fill the blank test. Aftelr that, thel researcher 

providedl an asse lssme lnt olf thel studelnts' re lsults. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

In this chaptelr, thel re lse larchelr will discuss re lse larch meltholdollo lgy, polpulatioln 

and samplels, instrumelnts use ld, data colllelctioln telchniquel and analysis, and 

hypolthelsis te lsting. 

3.1 Research Design 

In this relse larch, thel researcher useld Colrre llatiolnal delsign method was 

prolceldure ls in quantitativel relse larch in which invelstigatolrs me lasurel the l delgre lel olf 

assolciatioln (olr re llatiolnship) be ltwe leln twol olr molre l variablels using the l statistical 

prolceldure l olf colrre llatiolnal analysis. Quantitativel relse larch delsign is delfineld by 

e lxpelrts as a syste lmatic and olbjelctivel approlach tol inve lstigating solcial phelnolmelna 

using nume lrical data and statistical analysis. Accolrding tol Cre lswe lll (2008), 

Quantitativel relse larch is a melans folr telsting olbjelctivel thelolriels by e lxamining thel 

re llatiolnshipamolng variablels. Thelse l variablels, in turn, can bel melasure ld, typically 

oln instrumelnts, so l that numbe lre ld data can be l analyzeld using statistical prolceldure ls. 

Base ld oln statelmelnt abolvel, re lse larchelr colncludel thel quantitativel relse larch 

stratelgy may bel a stratelgy utilizeld folr answe lr invelstigatel issue ls re llateld tol 

infolrmatioln within thel shape l olf numbelrs and melasurablel prolgram.  

3.2 Place and Time of The Research  

This relse larch has beenl colnducteld oln stude lnts olf class XI F9 at SMA 11 

Jambi City and will bel colnducteld in October 2024. 
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3.3 Population and Sample 

3.3.1 Population 

In re lse larch, thel polpulatioln relfe lrs tol thel e lntirel grolup olf individuals, olbjelcts, 

olr elve lnts that sharel a colmmoln charactelristic and arel thel folcus o lf thel study. It 

re lprelse lnts the l colmpleltel se lt olf e llelme lnts that thel re lse larchelr aims tol study and draw 

co lnclusiolns abolut (Jilcha Silelyelw, 2020; Garg, 2016). Thel polpulatioln olf this 

re lse larch was 295 stude lnts at se lcolnd grade l olf se lniolr high schololl SMAN 11 Jambi 

City. Thel relse larchelr tololk as a toltal polpulatioln e lve lry studelnts oln e llelve lnth class. 

3.3.2 Sample 

In relse larch, a samplel relfe lrs tol a subse lt olf thel polpulatioln that is se llelcteld folr 

study purpolse ls. Thel samplel re lprelse lnts a smallelr, managelablel grolup that relse larchelrs 

use l tol makel infelre lncels and draw colnclusiolns abolut the l elntirel polpulatioln 

(Tahe lrdololst, 2018, Bhardwaj, 2019). Thel relse larchelr tololk 35 studelnts in thel class 

as samplel. Thel pro lcelss olf taking samplel abolve l was takeln by useld cluster sampling. 

3.4 Research Instrument 

Thel re lse larch instrumelnt useld in this relse larch is thel folrm olf telst. In this 

instrumelnt thelre l is volcabulary telst and reading test, that colnsist olf 40 que lstiolns. 

Thel numbe lrs olf e lach itelms olf the l te lst we lre l 20 itelms olf a multiplel cholicel typel te lst 

with folur olptiolns: A, B, C, D, olr E l. And 20 fill the blank. 

3.5 Data Collection Technique 

Tol colllelct thel data, thel writelr did thel prolce ldurel olf this re lse larch folllolws: 

1. Thel re lse larchelr distributeld thel telst namelly thel volcabulary telst and relading 

colmprelhe lnsioln telst. 

2. Thel re lse larchelr elxplaineld tol thel stude lnts abo lut thel telst. 
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3. Thel re lse larchelr gavel twol holur folr re lspolnde lnt tol answe lr thel e lntirel quelstioln. 

Afte lr thel telst, the l stude lnts’ scolre l will be l catolgolrizeld intol a numbelr olf 

catelgolriels, with a scolrel olf 5 beling thel lolwe lst and 100 beling thel highelst. Thel 

catolgolrizeld scolrel as folllolw: 

Table 1 

Score performance 

 

 

 

 

(Sumbe lr Aqib, 2010:41) 

3.6 Technique of Data Analysis  

In colmplelting thel data, thel ne lxt stelp olf this relse larch was telchniquel olf 

data analysis. In this relse larch, thel researcher gavel a telst tol thel stude lnts at thel se lcolnd 

gradel. The lse l telst folcus oln thel volcabulary telst and relading colmprelhe lnsioln. Since 

the researcher wanted to find out the correlation between two variables, so the 

researcher used test method. The test consist 40 questions, 20 items of vocabulary, 

and 20 items for reading comprehensions. In this research, the researcher calculated 

the mean score for vocabulary score and reading comprehension score. To classify 

the vocabulary mastery and reading comprehension of the student, the researcher 

calculated the mean score of the students' vocabulary mastery test by used the 

following pattern and formula:  

 

 

 

Score Criteria 

76-100 Excellent 

51-75 Good 

26-50 Average 

25-0 Low 



26 
 

Table 2  

Classifying the students’ Mean score 

N

No 
Rate of Score Categories 

1

1 
96-100 Excellent 

2

2 
86-95 Very good 

3

3 
76-85 Good 

4

4 
66-75 Fairly good 

5

5 
56-65 Fair 

6

6 
36-55 Poor 

7

7 
00-35 Very poor 

Istiqamah (2012) 

  

3.7 Hypothesis Test 

Analysis hypolthe lsis te lsting is a statistical prolce ldurel that elvaluatels a samplel 

to l se lel whe lthe lr thel re lsults arel re lprelse lntativel olf thel polpulatioln. Thel twol 

intelrpre ltatiolns olf the l data allolwe ld by te lsting arel thel null hypolthe lsis and thel 

altelrnativel hypolthe lsis. Thel sample l melan must match thel polpulatioln me lan folr thel 

null hypolthe lsis tol bel truel. Tol knolw the lre l was significant colrre llatioln be ltwele ln thel 

stude lnts’ volcabulary mastelry and the lir relading colmprelhe lnsioln ability, thel write lr 

woluld applield thel folllolwing folrmula: 

𝑟 =
𝑁 ∑ 𝑥𝑦 − ∑ 𝑥 ∑ 𝑦

√{𝑁 ∑ 𝑥2 − (∑(𝑥)2}{𝑁 ∑ 𝑦2 − (∑(𝑦)2}
 

Whelre l: 
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N = Numbe lr olf data pairs X and Y 

∑x = Toltal Sum olf Variablel X  

∑y = Toltal Sum olf Variablel Y 

∑xy = Multiplicatioln Re lsult olf the l Toltal Numbe lr olf Variablel X and 

Variablel Y  

∑x2 = Squarel olf Toltal Numbelr olf Variable ls X 

∑y2 = Squarel olf Toltal Numbelr olf Variable l Y  

 

Table 3  

The interpretation of Pearson correlation analysis. 

“r” Score of Product Moment Interpretation 

0.00-0.20 

0.20-0.40 

0.40-0.70 

0.70-0.90 

0.90-1.00 

Very poor 

Low 

Moderate 

High 

Very high 

Sudijono (2012 : 193) 

If the lies between 0. 40 - 1.00 is accepted, and is rejected. Whereas if the lies 

between 0.00 - 0. 40, is accepted To see whether the correlation between the 

students‟ vocabulary mastery and their reading comprehension ability was 

significant or not, the writer concludes the result by applying the following 

comparison between the r analysis and the r table. 
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If > r table. The correlation is positive. 

If < r table. The correlation is negative. 

If = r table is zero correlation 
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CHAPTER IV 

FINDINGS AND DISCUSSIONS 

 

In this relse larch, thel re lse larchelr will e lxplain thel acquaireld data and 

hypholthelsis that we lrel discolvelre ld whe ln thel re lse larch belgan. Alsol, thel prolgre lss 

andand variancel will bel discusse ld.  

4.1 Findings  

This relselarch pelrfolrmeld at ellelvelnth gradel studelnts oln SMA N 11 Jambi City. 

By thel delcisioln olf thel Curriculum Vicel Principal, thel relselarchelr is giveln thel 

olppolrtunity tol colnduct thel olbselrvatioln in class XI F9 folr thel relselarch by giving 

thelm a telst. Thel telst starteld in Olctolbelr 8th 2024 until Olctolbelr 15th 2024. Thel 

re lse larch was colnducteld in two l me le ltings. Oln the l first mele lting, the researcher could 

only introduce herself to the students and also said that the researcher wanted to 

conduct research in class XI F9. And oln thel se lcolnd me lelting, thel re lse larchelr gave 

the test consist 40 que lstio lns abolut vocabulary and reading comprehension.  

4.1.1 Students Vocabulary Mastery in Learning English  

This data was to determine about how the students’ vocabulary mastery at the 

eleventh grade of SMAN 11 Jambi. Thel colmpleltel re lsult o lf studelnts’ vo lcabulary 

mastelry can bel se leln oln the l folllolwing table l: 
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Table 4  

Score of XI F9 Vocabulary 

Nol Namel Scolre l 

1 Stude lnt 1 95 

2 Stude lnt 2 100 

3 Stude lnt 3 100 

4 Stude lnt 4 100 

5 Stude lnt 5 90 

6 Stude lnt 6 100 

7 Stude lnt 7 100 

8 Stude lnt 8 100 

9 Stude lnt 9 100 

10 Stude lnt 10 100 

11 Stude lnt 11 100 

12 Stude lnt 12 100 

13 Stude lnt 13 100 

14 Stude lnt 14 100 

15 Stude lnt 15 100 

16 Stude lnt 16 25 

17 Stude lnt 17 85 

18 Stude lnt 18 90 

19 Stude lnt 19 80 

20 Stude lnt 20 95 

21 Stude lnt 21 65 

22 Stude lnt 22 95 

23 Stude lnt 23 100 

24 Stude lnt 24 75 

25 Stude lnt 25 90 

26 Stude lnt 26 100 

27 Stude lnt 27 95 

28 Stude lnt 28 95 

29 Stude lnt 29 90 

30 Stude lnt 30 100 

31 Stude lnt 31 90 

32 Stude lnt 32 90 

33 Stude lnt 33 0 

34 Stude lnt 34 0 

35 Stude lnt 35 0 

Toltal Scolrel 2945 
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Tablel 3 indicatels holw thel colllelcteld studelnts sco lrel oln volcabulary in toltal with 

20 que lstio lns. Frolm the l tablel abolve l, we l can se lel that thel toltal scolre l olbtaineld frolm 

thel volcabulary quelstio lns re lsults re lacheld 2945, whe lre l the l lolwelst stude lnt golt a scolre l 

olf 25 and thel highelst golt a scolrel olf 100. 

Table 5 

Class F9 Criteria Score of Vocabulary 

Scolre l  Critelria Numbe lr olf Studelnts 

76-100 E lxcelllelnt  29 

51-75 Golo ld 2 

26-50 Ave lragel 0 

25-0 Low 4 

(Sumbe lr Aqib, 2010:41) 

Tablel 3 sholws thel toltal numbelrs olf stude lnts in elach catelgolriels. Afte lr thel telst 

was co lnducteld in XI F9 class, thelre l arel 4 stude lnts who l we lre l catelgolrizeld as having 

Bad relading abilitiels, 2 stude lnts who l we lre l catelgolrizeld as having Go lold relading 

abilitiels, and 29 studelnts whol we lre l catelgolrizeld as having Elxcelllelnt re lading 

abilitiels. Based on the result. there is 16 students got 100, 5 students who got 95, 6 

students who got 90, 1 student who got 85, 1 student who got 80, 1 students who 

got 75, 1 student who got 70, 1 student who got 65, 1 student who got 25, and 3 

students who got 0 because they absence on the day the research was conducted.  

The result of the research found that the mean score of the students vocabulary 

mastery was 84,14. In the table of vocabulary rate score, it can be concluded that 

the score of the students vocabulary was Good. To see the mean score of vocabulary 

mastery, the researcher tried to indicate in the tabel below. 
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Tabel 6 

 Students’ Vocabulary Mastery in English 

Aspect Mean Score 

Vocabulary Mastery 84,14 

  

4.1.2 Students Reading Comprehension in Learning English 

This data was to determine about how the students’ reading comprehansion 

at the eleventh grade of SMAN 11 Jambi. Thel colmpleltel relsult olf stude lnts’ reading 

comprehension can be l se le ln oln thel folllolwing tablel: 
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Table 7 

Score of XI F9 Reading  

Nol Namel  Scolrel 

1 Studelnt 1 85 

2 Studelnt 2 95 

3 Studelnt 3 100 

4 Studelnt 4 85 

5 Studelnt 5 90 

6 Studelnt 6 100 

7 Studelnt 7 95 

8 Studelnt 8 100 

9 Studelnt 9 100 

10 Studelnt 10 90 

11 Studelnt 11 65 

12 Studelnt 12 100 

13 Studelnt 13 95 

14 Studelnt 14 90 

15 Studelnt 15 0 

16 Studelnt 16 90 

17 Studelnt 17 85 

18 Studelnt 18 95 

19 Studelnt 19 75 

20 Studelnt 20 90 

21 Studelnt 21 65 

22 Studelnt 22 90 

23 Studelnt 23 85 

24 Studelnt 24 80 

25 Studelnt 25 100 

26 Studelnt 26 0 

27 Studelnt 27 100 

28 Studelnt 28 95 

29 Studelnt 29 90 

30 Studelnt 30 80 

31 Studelnt 31 95 

32 Studelnt 32 100 

33 Studelnt 33 100 

34 Studelnt 34 90 

35 Studelnt 35 0 

Toltal Scolrel  2895 
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Tablel 6 indicatels holw thel colllelcteld studelnts sco lrel oln volcabulary in toltal with 

20 que lstio lns. Frolm the l tablel abolve l, we l can se lel that thel toltal scolre l olbtaineld frolm 

thel reading comprehension quelstiolns re lsults re lacheld 2895, whe lre l the l lolwe lst 

stude lnt golt a scolrel olf 65 and thel highelst golt a scolre l olf 100. 

Table 8 

XI F9 Criteria score of Reading 

Scolre l  Critelria Numbe lr olf Studelnts 

76-100 E lxcelllelnt  30 

51-75 Golo ld 2 

26-50 Ave lragel 0 

25-0 Low 3 

(Sumbe lr Aqib, 2010:41) 

Tablel 7 sholws thel toltal numbelrs olf stude lnts in elach catelgolriels. Afte lr thel telst 

was co lnducteld in XI F9 class, thelre l arel 3 stude lnts who l we lre l catelgolrizeld as having 

Low relading abilitiels, 2 stude lnts who l we lrel catelgolrizeld as having Go lold relading 

abilitiels, and 30 studelnts whol we lre l catelgolrizeld as having Elxcelllelnt re lading 

abilitiels. Frolm the l data abolve l, bolth o lf variablels havel high sco lre l olf the l re lspolnde lnt 

re lsult. Based on the result, there is 9 students who got 100, 6 students who got 95, 

8 students who got 90, 4 students who got 85, 2 students who got 80, 1 student who 

got 75, 2 students who got 65, and 3 students got 0 because they absence on the day 

the research was conducted.  The result of the research found that the mean score 

of the students vocabulary mastery was 82,71. In the table of vocabulary rate score, 

it can be concluded that the score of the students vocabulary was Good. To see the 

mean score of vocabulary mastery, the researcher tried to indicate in the tabel below. 
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Tabel 9 

 Students’ Reading Comprehension in English 

Aspect Mean Score 

Reading Comprehension 82,71 

 

4.1.3 Correlation between Students’ Vocabulary Mastery and Reading 

Comprehension 

Thel data was colllelcteld frolm thel data olf the l studelnts’ scolre l oln thel quelstio lnelr 

abo lut colrre llatioln be ltwele ln Volcabulary maste lry (X) and the lir Re lading 

co lmprelhe lnsioln (Y). Thel relse larchelr delcideld tol takel 20 quelstiolns folr volcabulary and 

20 que lstiolns folr re lading and add up thel relsults olf what thel stude lnts folund.Thel tablel 

be llolw was cre lateld to l makel e lasielr in colunting thel colrre llatioln beltwe le ln volcabulary 

telst sco lre l and thelir relading telst. Thel re lsult is as fo lllolwing: 
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Table 10  

Correlation between students vocabulary mastery and reading 

comprehension 

Nol Name l X Y  XY X² Y² 

1 Stude lnt 1 95 100 9500 9025 10000 

2 Stude lnt 2 100 95 9500 10000 9025 

3 Stude lnt 3 100 90 9000 10000 8100 

4 Stude lnt 4 100 100 10000 10000 10000 

5 Stude lnt 5 90 100 9000 8100 10000 

6 Stude lnt 6 100 100 10000 10000 10000 

7 Stude lnt 7 100 80 8000 10000 6400 

8 Stude lnt 8 100 80 8000 10000 6400 

9 Stude lnt 9 100 100 10000 10000 10000 

10 Stude lnt 10 100 100 10000 10000 10000 

11 Stude lnt 11 100 95 9500 10000 9025 

12 Stude lnt 12 100 90 9000 10000 8100 

13 Stude lnt 13 100 85 8500 10000 7225 

14 Stude lnt 14 100 75 7500 10000 5625 

15 Stude lnt 15 100 100 10000 10000 10000 

16 Stude lnt 16 25 65 1625 625 4225 

17 Stude lnt 17 85 85 7225 7225 7225 

18 Stude lnt 18 90 95 8550 8100 9025 

19 Stude lnt 19 80 85 6800 6400 7225 

20 Stude lnt 20 95 90 8550 9025 8100 

21 Stude lnt 21 65 90 5850 4225 8100 

22 Stude lnt 22 95 65 6175 9025 4225 

23 Stude lnt 23 100 85 8500 10000 7225 

24 Stude lnt 24 75 95 7125 5625 9025 

25 Stude lnt 25 90 90 8100 8100 8100 

26 Stude lnt 26 100 90 9000 10000 8100 

27 Stude lnt 27 95 95 9025 9025 9025 

28 Stude lnt 28 95 90 8550 9025 8100 

29 Stude lnt 29 90 90 8100 8100 8100 

30 Stude lnt 30 100 95 9500 10000 9025 

31 Stude lnt 31 90 100 9000 8100 10000 

32 Stude lnt 32 90 100 9000 8100 10000 

33 Stude lnt 33 0 0 0 0 0 

34 Stude lnt 34 0 0 0 0 0 

35 Stude lnt 35 0 0 0 0 0 

Toltal Scolrel 2945 2895 268175 277825 264725 
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Base ld oln thel data, thel re lse laarchelr ge lts ∑X=2945, ∑Y=2895, ∑XY=268175, 

∑X²=277825, ∑Y²=264725. Tol find olut thel colrre llatioln beltwe leln colvabulary 

mastelry and thelir relading ability, thel relse larchelr dolne l hypolthe lsis elxaminatioln base ld 

oln thel relsult olf relse larch that havel dolne l belfolre l. Theln thel data analyzeld tol colunt thel 

re lsult olf colrrellatioln be ltwele ln X variablel and Y variablel by using co lrre llatioln as 

fo lllolwing: 

𝑟 =
𝑁 ∑ 𝑥𝑦 − ∑ 𝑥 ∑ 𝑦

√{𝑁 ∑ 𝑥2 − (∑(𝑥)2}{𝑁 ∑ 𝑦2 − (∑(𝑦)2}
 

=
35𝑋268175 − (2945)(2895)

√{35𝑋277825 − (2945)2}{35𝑋264725 − (2895)2
 

=
9386125 − 8525775

√(9723875 − 8673025)(9265375 − 8381025)
 

=  
1160350

√(1050850)(884350)
 

= 1.2 

Base ld oln thel calculatioln abo lve l, it was sho lwn that r = 1.2. So l, the l null 

hypolthelsis (H₀) stating that thelrel is nol significant colrre llatioln be ltwele ln studelnts' 

volcabulary mastelry and thelir relading colmpre lhelnsio ln is relje lcteld, and thel altelrnativel 

hypolthelsis (H₁) is accelpte ld. Which melans, thelre l is a colrre llatioln be ltwe leln stude lnts’ 

vo lcabulary mastelry and thelir re lading ability. With the l colrrellatioln catelgolry is pe lrfelct 

po lsitivel colrrellatioln which has bele ln quolteld frolm Sarwo lnol: 2006. 
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Table 11 

 The interpretation of Pearson correlation analysis. 

“r” Score of Product Moment Interpretation 

0.00-0.20 

0.20-0.40 

0.40-0.70 

0.70-0.90 

0.90-1.00 

Very poor 

Low 

Moderate 

High 

Very high 

 

After the researcher found that value of rx𝑦(1,2) and look in to the table 

of indexes corelation, it can be concluded that the level of this correlation is 0,90 

– 1,00, based on the table of criteria r Product Moment was in the very high 

Correlation. It means that the vocabulary was very important in their reading 

comprehension it because when the students was low knowledge about vocabulary 

automatically their reading comprehension it was more low. 

4.2 Discussions 

Base ld oln the l relsult olf the l analysis thelre l was a significant colrre llatioln be ltwele ln 

stude lnts’ volcabulary mastelry and thelir re lading ability in lelarning Elnglish olf the l 

e llelve lnth gradel stude lnts olf SMA N 11 Jambi City, elspe lcially in XI F9 class. Thel 

re lsults olbtaineld frolm thel telsts administelre ld oln volcabulary and relading 

co lmprelhe lnsioln sugge lst that studelnts with a strolnge lr grasp olf volcabulary te lnd tol 

pe lrfolrm belttelr in relading colmprelhe lnsioln tasks. 

Frolm thel data prelse lnteld in previous chapter, thel majolrity olf studelnts scolre ld 

within thel "E lxcelllelnt" catelgolry folr bolth volcabulary and relading colmprelhe lnsioln 



39 
 

telsts. Olut olf 35 studelnts, 29 achielve ld e lxcelllelnt volcabulary scolre ls, whilel 30 

pe lrfolrmeld elxcelllelntly in relading colmpre lhelnsioln. This sugge lsts a strolng link 

be ltwele ln volcabulary prolficielncy and relading colmprelhe lnsioln ability. 

Thel statistical analysis furthelr re linfolrceld this re llatiolnship, with thel calculateld 

co lrrellatioln cole lfficielnt (r) olf 1.2 indicating a pelrfelct polsitivel colrrellatioln. Accolrding 

to l Sarwolnol (2006), a colrre llatioln cole lfficielnt in this rangel sugge lsts a strolng 

intelrde lpelnde lncel be ltwe leln the l twol variablels. This melans that as studelnts' volcabulary 

knolwle ldgel increlase ls, thelir relading colmpre lhe lnsioln skills alsol improlve l significantly. 

Colnse lque lntly, thel null hypolthelsis (H₀) stating that thelrel is nol significant colrre llatioln 

be ltwele ln volcabulary mastelry and re lading colmprelhe lnsioln was re lje lcteld, and thel 

altelrnativel hypolthelsis (H₁) was acce lpteld. 

Additiolnally, thel data highlighteld that a small numbelr olf stude lnts struggle ld 

with bolth volcabulary and relading colmpre lhe lnsioln. Folr instance l, folur stude lnts fe lll 

intol the l "Low" cate lgolry folr volcabulary, whilel thre lel stude lnts we lre l catelgolrizeld as 

having pololr re lading colmprelhe lnsioln. This may sugge lst that stude lnts with we lakelr 

volcabulary knolwle ldge l facel difficultiels in colmprelhe lnding relading matelrials. Thelse l 

findings align with prelviolus re lse larch, which elmphasizels thel impolrtancel olf 

volcabulary acquisitioln in improlving relading skills. Thel re lsults relinfolrcel thel strolng 

co lrrellatioln be ltwele ln volcabulary mastelry and re lading colmprelhe lnsioln, as highlighteld 

by Hirsch (2003) and Rolelhrig and Guol (2011). Studelnts with highelr volcabulary 

mastelry de lmolnstrateld be lttelr re lading colmprelhe lnsioln abilitiels, unde lrscolring thel 

impolrtancel olf volcabulary as a folundatiolnal ellelme lnt folr intelrpre lting writteln telxts. 
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Thel study's findings align with priolr relse larch by Subroltol (2022) and Aprilia 

(2019), which alsol e lstablisheld molde lrate l tol strolng colrre llatiolns be ltwe le ln thelse l 

variablels. Holwe lve lr, as sugge lste ld by Aprilia, olthelr factolrs such as backgrolund 

knolwle ldgel and telxt colmplelxity may alsol play a rollel and warrant furthelr 

invelstigatioln. 
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CHAPTER V 

CONCLUSIONS AND SUGGESTIONS  

 

Thel relse larchelr prelse lnte ld thel study's colnclusioln as welll as solmel 

re lcolmmelndatiolns folr stude lnts, telachelrs, and futurel re lse larchelrs in this chaptelr. 

 

5.1 Conclusions  

Afte lr thel elxpe lrimelnt, thel re lselarchelr came l intol colnclusioln that Volcabulary 

Maste lry and Relading Colmpre lhelnsioln olf thel E llelve lnth Class in SMA N 11 Jambi 

City is rellateld tol e lach olthelr. This study invelstigateld thel colrrellatioln beltwe le ln 

stude lnts' volcabulary mastelry and thelir relading colmprelhe lnsioln abilitiels amolng XI 

F9 stude lnts at SMA N 11 Jambi City. The l relse larch invollveld a quelstio lnnairel tol 

melasure l thel prolgre lss in thelse l twol are las folllolwing instructiolnal intelrve lntiolns.  

Base ld oln the l findings and analysis, it can bel colncludeld that volcabulary 

mastelry plays a crucial rolle l in studelnts' re lading colmprelhe lnsioln abilitiels. The l study 

re lvelaleld a strolng polsitivel colrre llatioln beltwe le ln thelse l twol variablels, delmolnstrating 

that studelnts who l havel a highelr volcabulary mastelry telnd tol pelrfolrm belttelr in 

re lading colmprelhe lnsioln asse lssme lnts. The l relsults olf this study have l impolrtant 

implicatiolns folr languagel e lducatioln, particularly in Elnglish as a Folrelign Languagel 

(E lFL) se lttings. Telachelrs sholuld e lmphasizel volcabulary-building activitiels tol 

e lnhancel studelnts' relading skills. Incolrpolrating volcabulary elxelrcise ls, colnte lxtual 

lelarning, and elxte lnsivel re lading pro lgrams coluld be l belne lficial in improlving studelnts' 

olve lrall languagel prolficielncy. 
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5.2 Suggestions 

Afte lr thel elnd olf thel study and this thelsis, the l relse larchelr has solmel 

re lcolmmelndatiolns, including: 

1. Folr Stude lnts 

Stude lnts arel elncolurageld tol deldicatel timel daily tol le larning nelw wolrds throlugh 

tololls likel flashcards, volcabulary apps, olr pe lrsolnal wolrd lists. E lngaging in 

activitiels such as relading bololks, articlels, olr magazinels in Elnglish can elxpolse l 

thelm tol varield volcabulary. Additiolnally, practicing thel usel olf nelw wolrds in 

se lntelnce ls, colnvelrsatiolns, and writing tasks re linfolrcels re ltelntioln.  

2. Folr Te lachelr  

Implelmelnt elxplicit volcabulary instructioln stratelgiels and intelgratel thelm intol 

re lgular relading activitiels. Use l individualizeld and grolup-base ld intelrve lntiolns tol 

suppolrt stude lnts with lolwe lr volcabulary and colmprelhe lnsioln skills. Incolrpolratel 

divelrse l re lading matelrials tol catelr tol varying stude lnt intelre lsts and abilitiels. 

3. Folr Future l Re lse larch  

Colnduct studiels with largelr and molrel divelrse l polpulatiolns tol validatel and elxpand 

upoln the lse l findings. E lxplolrel the l impact olf olthe lr variablels, such as moltivatioln, 

backgrolund knolwle ldge l, and instructiolnal meltholds, oln re lading colmprelhe lnsioln.  
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APPENDICES 

1. Rubric Score 

 

 

 

 

 

(Sumbe lr Aqib, 2010:41) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Score Criteria 

76-100 Excellent 

51-75 Good 

26-50 Average 

25-0 Low 
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2. Research Instrument 

Multiple Choice 

Read the text carefully and choose the right answer! 

1. “Mountains are not only breathtaking to look at but also provide important 

resources. They supply fresh water, and forests on mountains help absorb 

carbon dioxide." 

What is one of the resources provided by mountains according to the text? 

a. Solar energy  

b. Fresh water  

c. Precious metals 

d.  Coal 

e. Natural gas 

 

2. "Reading books can be a great way to escape from daily stresses. A good 

book allows you to immerse yourself in another world and forget about your 

worries for a while." 

How does reading books help people according to the text? 

a. By increasing physical strength  

b. By providing an escape from daily stresses  

c. By improving cooking skills  

d. By enhancing financial status 

e. By reducing sleep requirements 

 

3. "Insects play a crucial role in pollination. Many of the fruits and vegetables 

we enjoy rely on insects to transfer pollen from one flower to another, which 

helps plants reproduce." 

What role do insects play in pollination?  

a. They make plants grow faster  

b. They control plant diseases 

c. They produce seeds  

d. They create soil nutrients  

e. They help plants reproduce 

 

4. "Winter is a season characterized by cold temperatures and shorter days. 

During this time, people often engage in activities such as skiing and making 

snowmen." 

What is a common winter activity mentioned in the text?  

a. Swimming  

b. Hiking  

c. Skiing  
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d. Surfing  

e. Camping 

 

5. "Healthy eating is essential for maintaining good health. It involves 

consuming a variety of foods that provide the necessary nutrients, including 

fruits, vegetables, whole grains, and lean proteins." 

What is an important aspect of healthy eating mentioned in the text?  

a. Eating only one type of food  

b. Eating large quantities of food 

c. Avoiding all types of fats  

d. Consuming a variety of nutrient-rich foods  

e. Skipping meals regularly 

 

6. "Technology has rapidly evolved over the past few decades. Innovations such 

as smartphones and the internet have transformed the way we communicate 

and access information." 

How has technology changed communication according to the text? 

a. By making communication more difficult  

b. By reducing the need for written communication  

c. By transforming how we communicate and access information 

d. By increasing the use of traditional mail  

e. By limiting access to information 

 

7. "Recycling helps reduce waste and conserve natural resources. By reusing 

materials and turning them into new products, we can decrease the amount of 

waste sent to landfills and reduce environmental impact." 

What is one benefit of recycling mentioned in the text? 

a. Conserving natural resources 

b. Adding more waste to landfills  

c. Increasing the use of non-renewable resources 

d. Expanding landfills  

e. Creating more pollution 

 

8. "Exercise is important for maintaining physical fitness. Regular physical 

activity helps strengthen muscles, improve cardiovascular health, and boost 

overall well-being." 

What does regular exercise help to improve according to the text? 

a. Memory skills  

b. Financial stability  

c. Cardiovascular health  

d. Social skills  

e. Sleep patterns 

 

9. "The internet has changed the way we access entertainment. Streaming 

services allow people to watch movies and TV shows on demand, eliminating 

the need for physical media." 
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How has the internet changed access to entertainment according to the text?  

a. By making physical media obsolete  

b. By increasing the cost of entertainment  

c. By limiting entertainment options  

d. By requiring people to buy more DVDs  

e. By reducing the availability of on-demand content 

 

10. "Gardening can be a relaxing and rewarding hobby. It involves growing and 

caring for plants, which can provide both aesthetic pleasure and fresh 

produce." 

What is one benefit of gardening mentioned in the text? 

a. Increasing stress levels  

b. Providing fresh produce and aesthetic pleasure  

c. Requiring frequent travel  

d. Creating noise pollution  

e. Reducing physical activity 

 

Read the text below and answer questions 11-15 

The Industrial Revolution, which began in the late 18th century, was a period of 

great change in Europe and North America. It was a time when many rural areas 

became industrialized, and people moved from the countryside to work in factories. 

New inventions such as the steam engine and the spinning jenny revolutionized 

manufacturing processes. However, the rapid industrialization also had negative 

impacts. Working conditions in factories were often dangerous, and children as 

young as five years old were employed. The pollution from factories filled the air 

with smoke, and rivers became polluted from waste. 

11. When did the Industrial Revolution begin? 

A. 16th century 

B. 17th century 

C. 18th century 

D. 19th century 

E. 20th century 

 

12. What was one major change during the Industrial Revolution? 

A. People moved from cities to rural areas 

B. People moved from the countryside to cities 

C. Factories became less important 

D. People started farming more 

E. Machines became less important 

 

13. Which of the following was an important invention during the Industrial 

Revolution? 

A. The typewriter 
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B. The computer 

C. The steam engine 

D. The telephone 

E. The bicycle 

 

14. What were the working conditions like in factories? 

A. Safe and comfortable 

B. Dangerous and difficult 

C. Clean and healthy 

D. Relaxed and slow-paced 

E. Fun and engaging 

 

15. How old were some of the children who worked in factories? 

A. 18 years old 

B. 15 years old 

C. 10 years old 

D. 5 years old 

E. 8 years old 

 

Read the text below and answer question 16-20 

Global warming is a critical issue that has been the focus of international 

discussions for decades. It refers to the gradual increase in Earth's average surface 

temperature due to the buildup of greenhouse gases in the atmosphere. These gases, 

such as carbon dioxide and methane, trap heat from the sun, leading to a rise in 

global temperatures. Human activities, including the burning of fossil fuels and 

deforestation, are major contributors to the increase in greenhouse gases. As a 

result, we are seeing more extreme weather patterns, melting ice caps, and rising 

sea levels, which threaten ecosystems and human societies. 

16. What is global warming? 

A. The decrease in Earth's temperature 

B. The gradual increase in Earth's average surface temperature 

C. The cooling of the Earth’s atmosphere 

D. The reduction of greenhouse gases 

E. The increase in renewable energy 

 

17. What causes global warming? 

A. Decreased levels of carbon dioxide 

B. Increased production of oxygen 

C. The buildup of greenhouse gases 

D. Solar flares 

E. Natural temperature changes 
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18. What is one example of a greenhouse gas? 

A. Oxygen 

B. Nitrogen 

C. Methane 

D. Hydrogen 

E. Helium 

 

19. What human activities contribute to the increase in greenhouse gases? 

A. Planting trees 

B. Recycling 

C. Burning fossil fuels and deforestation 

D. Reducing energy consumption 

E. Using electric cars 

 

20. What is one consequence of global warming? 

A. Decreasing sea levels 

B. Stable weather patterns 

C. Melting ice caps 

D. Cooler temperatures 

E. Increasing landmass 
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Fill The Blank 

Fill the blank below using the word on the table! (question 21-30) 

In a small town nestled between rolling hills, there lived a young girl named 

Lily. Lily was known throughout her school for her dedication and (21) Enthusiasm 

for learning. From an early age, she had developed a love for books and a curiosity 

about the world around her. Every morning, Lily would (22)Wake up before sunrise 

and start her day with a fresh mindset. She would meticulously organize her school 

materials and set clear goals for what she wanted to accomplish. Her room was 

adorned with colorful posters of various subjects: math formulas, historical figures, 

and science diagrams. 

One day, Lily’s teacher announced a challenging (23) Project, each student 

had to create a presentation on a topic of their choice and present it to the class. 

While some students groaned at the thought of the extra work, Lily saw it as an 

exciting opportunity to explore something she was passionate about. She chose to 

research the wonders of the solar system, fascinated by the vastness of space. Lily 

spent hours in the (24) Library, poring over books and articles. She also watched 

documentaries and even reached out to an astronomer who was happy to answer 

her questions. Every evening, Lily worked diligently, crafting a detailed and 

engaging presentation. 

Her parents and friends noticed her (25) Dedication and were impressed by 

how she balanced her schoolwork with her passion for the project. Despite the long 

hours, Lily remained enthusiastic and focused, often staying up (26) Late to perfect 

her slides and practice her speech. When the day of the presentation arrived, Lily 

was nervous but excited. Her classmates were captivated by her (27) Presentation, 

which was filled with fascinating facts, vibrant images, and a well-organized 

structure. Her clear explanations and evident passion earned her praise from both 

her peers and her teacher. 

The project was a great success, and Lily’s hard work was recognized with a 

special award for (28) Outstanding achievement. But more importantly, Lily felt a 

deep sense of accomplishment. She realized that her dedication and perseverance 

had paid off, and this (29) Experience only filled her desire to keep learning and 

exploring. From that day on, Lily continued to approach her studies with the same 

diligence and enthusiasm. Her love for (30) Learning remained a guiding force in 

her life, inspiring those around her to value the rewards of hard work and dedication. 

And so, Lily’s journey of knowledge and discovery continued, marked by her 

unwavering commitment to learning and her genuine curiosity about the world. 
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Outstanding Project Experience 

Learning Library Presentation 

Dedication  Enthusiasm 

Wake Late 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



53 
 

Fill the blank below using the word on the table! (question 31-40) 

 

Last summer, my family and I went on a vacation to Bali, one of the most 

beautiful (31) Island in Indonesia. It was a (32) Trip I had been looking forward to 

for months. The moment we arrived, I was amazed by the stunning beaches, the 

crystal-clear water, and the vibrant culture that surrounded us. On the first day, we 

visited Kuta Beach, where I tried (33) Surfing for the very first time. Although I fell 

off the board several times, I had so much fun laughing and enjoying the waves. 

After a long day at the (34) Beach, we watched the sunset, which painted the sky 

with shades of orange, pink, and purple. It was breathtaking. 

 

The next day, we explored Ubud, famous for its rice terraces and traditional 

art. We visited the Sacred Monkey Forest Sanctuary, where monkeys roamed freely. 

It was exciting but a little scary when one of the (35) Monkeys tried to take my hat! 

We also saw traditional Balinese dances and visited local (36) Market where I 

bought some handmade souvenirs. One of the highlights of the trip was visiting a 

hidden waterfall called Tegenungan. Surrounded by lush greenery, the waterfall was 

a perfect spot for swimming and taking (37) Photos. The sound of the rushing water 

was so (38) Calming, and it felt like we had discovered a secret paradise. 

 

Our week in Bali flew by quickly, but it was filled with (39) Unforgettable 

memories. From the delicious local food to the warm and (40) Friendly people, 

everything about the trip was perfect. As we flew back home, I promised myself I 

would return to Bali one day to experience even more of its beauty. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Monkeys Island Friendly 

 

Photos Surfing Market Beach 

 

Unforgettable Calming Trip 
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3. Surat Penelitian 
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4. Surat Balasan 
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5. Students answer sheet 
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